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Section 1:  Initial Steps 
 

School Climate Team 
Identify members of a School Climate Team (consider a representative selection of members).  

The team meets initially to examine equity concerns and data and to develop the Schoolwide 

Positive Behavior Plan.  The team should then meet monthly (minimum quarterly) to assess 

the effectiveness of the SWPBP on an ongoing basis. 
• Principal: Erin O’Toole-Trivas 

• Assistant Principals: John Bowman, Kimberly Mark, Orly Mondell 

• Department Chairs: Trish Knight (science), Joanie Metzger (special ed.), Kevin Peck 

(technology/Magnet)  

• Teachers (general educators, special educators, and special area teachers) 

Iffath Farzana (science/equity committee chair), Cindy Howes (health/PBIS chair), 

Tabatha Luma (counselor), Bill Miller (social studies/restorative practices coach), 

Dayna Powell (art/GLSEN club), Rob Runk (special educator/mentor coach) 

• Related Service Providers and Support Staff: 

Liz Amith (guidance DC), Eric Savage (SRO), Alisa Williams (Psychologist), 

Barbara Masenior (Nurse), Tiina Soderhamn (Social Worker), Duncan Stone 

(Behavior Interventionist) 

 

The teachers represent the diversity of our school. The team will meet monthly to discuss 

implementation of interventions, monitor the effectiveness of the interventions, and suggest 

changes or modifications to those interventions. 

 

 

Equity Lens 

Through an equity lens, identify what the data indicate about the social-emotional needs of 

students and the support provided by staff members relative to disproportionality between 

student groups, especially for African Americans or students receiving special education.  Also 

consider the school’s population with regard to ELL, Latinx, and/or other student groups.  

(Information may be from School Data Story) 
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Data Analysis 
Summarize what the data tell about the school climate.  (Information from School Data Story) 

During the Summer Institute, a school-based team carried out a data analysis using school-

based, observational, and system data provided by DRAA.  A review of the School Data Story 

provided by DRAA revealed that students in the following subgroups are suspended at higher 

rates than their peers—Black/African American, FARMS, and Special education. The gap for 

Black/African American students has narrowed over time, indicating a positive trend, but the 

gap for FARMS students has widened, indicating a negative trend.  As a school community, 

we are committed to attaining equitable outcomes for all students.  To that end, the school 

leadership team conducts monthly data reviews to monitor progress.  

 

Climate Goals 
Identify the school’s goals in improving the social-emotional climate of the building.  

(Information from School Progress Plan) 

 
 

Section 2:  Developing and Teaching Expectations 
 

Expectations Defined 

Identify a School Code of Conduct with 3-5 positively stated school expectations.  Develop a 

way to communicate the identified rules, based on the schoolwide expectations, for specific 

settings within the school building.  Expectations should be clearly stated, communicated, 

taught, and frequently referenced.  

At Parkville Middle School, our Squires Strive to SHINE: 

Safe 

Honorable 

Innovative 

Noble  

Empathic 
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Classroom Plan for Teaching and Reinforcing Expectations, Routines, and 

Procedures 

Teachers develop visuals to communicate culturally relevant classroom expectations, routines, 

and procedures based upon the schoolwide expectations.  Educators explicitly teach 

expectations, routines, and procedures.   The school staff recognize and reinforce expected 

and positive behavior.  Teachers identify encouraging procedures and corrective procedures 

for their classrooms.   
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  To ensure that routines and procedures are consistent across the school, each classroom 

includes posters with our school’s code of conduct and expectations.  Teachers embed social 

emotional learning and daily check-ins as part of class.  As a school and as individuals, we 

continue to learn culturally relevant practices to embed as part of classroom routines and 

expectations.  Teachers are expected positive behavior through specific praise and/or 

reinforcement, such as a SHINE Schilling. As part of an engaging classroom, teachers must 

develop positive relationships with students and support the classroom environment by 

encouraging expected behavior and planning supports and procedures when further correction 

or guidance in needed   Each school day begins with Squire Time, a dedicated time period 

where students learn goal-setting, technical skills, social-emotional learning, schoolwide 

expectations, etc. 

 

 

Family/Community Engagement 

Identify how the Schoolwide Positive Behavior Plan, the schoolwide expectations, and/or 

interventions will be communicated and shared with families.  Consider how to include family 

and student voice in the initial plan and in evaluating the plan throughout the year.   

Our school website and Schoology page house this Positive Behavior Plan, information about 

our PBIS program, including our Code of Conduct.  The information is shared in our 

beginning-of-the-year communication. Teachers incorporate the Code of Conduct, Schoolwide 

expectations, and classroom expectations in Back-to-School Night information. The FACE 

Committee and SPP Planning team identifies opportunities for parents to provide input 

regarding the PBP and Code of Conduct.  

 

Section 3:  Developing Interventions and Supporting Students 
 

Resource Mapping of MTSS 

Identify the evidence-based practices and interventions offered at Tier 1, Tier 2, and Tier 3 to 

support all students.  Consider what culturally responsive interventions the school requires to 

meet the specific needs of the students.   

BCPS MTSS 

Resources 

 

 

 

 

 

 

https://scs.bcps.org/departments/social_emotional_support/office_of_school_climate/school_social_work_responsive_student_programming/multi-_tiered_system_of_supports___m_t_s_s_
https://scs.bcps.org/departments/social_emotional_support/office_of_school_climate/school_social_work_responsive_student_programming/multi-_tiered_system_of_supports___m_t_s_s_
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Social-Emotional Learning 

Identify the specific evidence-based social-emotional learning skill development practices the 

school will implement during the school year.  Consider the importance of trauma-informed 

care, mental health awareness, level of students’ coping skills, etc.  Determine how the social-

emotional learning and the SEL competencies will be integrated into the school’s 

programming.  Consider the need for any training the staff members may require. 

kBCPS SEL Resources 

SEL Signature Practices each day 

SEL Lessons through Squire Time 

Guidance lessons 

Professional development for staff 

 

 

At Tier 1, teachers the SEL 3 Signature Practices in each lesson to foster supportive 

environments and build SEL skills. The school is committed to Restorative Practices. A 

teacher trained in restorative practices works with classroom or peer issues using specific 

questioning to help resolve concerns. Our counselors offer appropriate small group counseling 

opportunities for students, as needed.. 

 

Character Education 

Determine how specific evidence-based character education learning will be infused into the 

school’s programming to promote positive behavior and ethical decision-making.  Character 

education will be culturally responsive and co-created with diverse stakeholders.  Consider 

the need for any training the staff members may require.   

The SEL Committee houses the work of our AVID, Squire Time Advisory, and PBIS Teams.  

This team, comprised of teachers and counselors, creates a variety of character-based lessons 

taught across grade levels.  

 

Professional Development for Staff 
Identify the professional development that will be offered to staff members throughout the year 

in order to support their knowledge, skill development, and implementation of the 

interventions selected, the character education learning, and social-emotional learning 

practices.  Specify the schedule for professional development and how to obtain teacher 

feedback during the year to address their concerns and areas in which they want/need more 

information.  (Information from School Progress Plan.) 

See attached SPP 

 

Section 4:  Supporting and Responding to Student Behavior 
 

Recognitions/Incentives 
Identify a variety of positive consequences, acknowledgements, recognitions, and/or incentives 

that are linked to the behavioral expectations and rules.  Develop a system for implementing 

the positive acknowledgements consistently in school settings.  Consider how to monitor who 

is being recognized and who is not being recognized and whether explicit or implicit biases 

may be occurring.   

https://scs.bcps.org/departments/social_emotional_support
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The SEL Committee, particularly the PBIS team, develops system for recognition and 

incentives linked to the behavioral expectations and rules. 

 

 

Hierarchy for Behavioral Referrals and Consequences 
Identify the behaviors that are teacher-managed, behaviors referred to resource staff, and 

behaviors referred to administration.  Refer to the BCPS Student Handbook for teacher and 

administrator-led interventions.  Consider how unsafe behaviors will be addressed.   

See attached Restorative Practices Behavior Chart. 

 

Response for Intensive Behaviors 
Identify a hierarchy of responses to intensive behaviors (i.e., emergency/crisis 

management/threat assessment/unsafe behaviors) including interventions and supports.  

Indicate which school staff members will respond as well as procedures and training as 

needed. 

The SEL Committee will create a document of responses to intensive behaviors. 

Example—Threat assessments, social worker or counselor 

 

 

Monitoring the Schoolwide Positive Behavior Plan/Data Analysis 
Identify the data that will be collected and reviewed by the School Climate Team in order to 

identify behavior trends, patterns, action steps, and interventions using a problem-solving 

strategy.  Consider having a uniform referral form for staff to complete to document referrals 

to administration.  Consider how teachers should document classroom-managed 

concerns/behaviors/difficulties.  (Information from School Progress Plan.) 

The SEL Committee will discuss and identify the data that will be collected and reviewed by 

the School Climate Team to identify behavior trends, patterns, action steps, and interventions 

using a problem-solving approach.   

 

 

 

Section 5:  Miscellaneous Content/Components 
NA 

 

 


